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Abstract

The basis of this study is to investigate the writing process done by the sixth semester students of English Department Jambi University in writing the argumentative essay and the challenges they found in the process of writing. In collecting the data, the researcher uses descriptive qualitative approach by inviting five participants to write an argumentative essay and to be interviewed afterwards. The researcher assesses essays using the checking list rubric and codes the data based on the research questions. The data are presented descriptively and are supported by the excerpts of essays, interviews, and related theories. The findings show that students have challenges in different aspects of key features in constructing the argument, which consist of: (1) position, (2) reasons or propositions, (3) a line of reasoning, (4) conclusion, (5) persuasion, and (6) signal words. The researcher also finds the challenges faced by the students through the interviews conducted. The challenges consist of: (1) The analysis and evaluation of content knowledge, (2) The writer’s development of position, and (3) The presentation of one position in coherent manner. As the result, this study is expected to help finding the way of how undergraduate students would be able to write an appropriate essay in academic context. The implications of the study and further research direction are also addressed.
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INTRODUCTION
Writing is an ability that has purposes as a means to communicate the language in a written form through the cognitive and organizational strategies in the process; hence the particular aim is able to be determined in the end. In university degree, the argumentative essay is the most common genre in which the undergraduate students need to write (Wu, 2006, as cited in Winsgate, 2011). However, many students struggle with argumentation: they are either unaware that they are expected to develop an argument in their essay, or have difficulty in doing so (Bacha, 2010; Davies, 2008, as cited in Winsgate, 2011, p.145).
	It is known that the research in regards with the process of how critical thinking run in the writing process is not as many as expected. In this study, the researcher learned that having some challenges amidst the process of writing is inevitable through several experiences. This also had grown the curiosity of the researcher as several previous research had been conducted upon this study. Andrews (2009) examined the documentary evidences as he argued that the research of argument and argumentation had been under researched. Vyncke (2012) also conducted a research to investigate the perceptions and writing experiences from the international students. From the previous study, the researcher intended to investigate how critical thinking run in the process of writing argumentative essay through the challenges students met in the process.
THEORETICAL FRAMEWORK
The Concept of Argument
According to Vyncke (2012, p. 11), “what is therefore needed from a pedagogical perspective is not only a definition of critical thinking or argument, but descriptions of core characteristics of essays which demonstrate critical thinking”. In relation to this view, Wingate (2012) pointed out that there are three components to develop an argument; they are:
1) The analysis and evaluation of content knowledge
Wingate (2012) stated that analyzing and evaluating content knowledge entails a certain level of subject knowledge which would allow students to distinguish relevant from irrelevant information from related sources. To be able analyzing and evaluating the content knowledge, students need to know the points and stances taken in the literature.
2) The writer’s development of position
[bookmark: _GoBack]In regards of writing at university, students undeniably need to take a position in their essay. Vyncke (2012) suggested that this position usually constructed through students’ ‘voice’ or ‘stance’. Street (2009) as cited in Wingate (2012) viewed ‘voice’ and ‘stance’ are among the hidden features of academic writing, which have much impact on the favorable outcome of writing, but rarely made to be explicit to students.
3) The presentation of that position in coherent manner.
In relation towards this point, the logical arrangement of propositions at the structural level is claimed important in developing an argument (Vyncke, 2012). To put the stance in arranged position might be helpful for both the writer and reader. As to the reference for writer, it helps to see whether the arguments structured are in order. As to the reference for reader, it helps in a way where the reader is persuaded through the arguments presented in logical arrangement.
Critical Thinking in the Development of Argument
Cottrell (2005) stated that critical thinking involves cognitive activity with the help of mind. She also explained that mental processes like attention, grouping, selection, and judgment are used in order to critically think in both analytical and evaluative ways. In relation of university context, Cottrell (2005) stated that there are several key features to identify the argument explicitly through its relation with the concept of critical thinking. They are:
1) Position
Cottrell (2005) stated that the writer has a point of view of a matter to convey therefore this point of view is used as an attempt to persuade the audience. Moreover, to determine the point of view of author, it is important to have clarity and internal consistency in constructing the arguments.
2) Reasons or propositions
In regards of the position in point a, this position is portrayed through several ways; first, through the contributing arguments, and second through the overall argument.
3) A line of reasoning
An appropriate argument should be able to present the contradiction through; 1) making the point of view of writer clear to the audience, 2) introducing the alternative or opposing point of view to the audience in a clear way, 3) providing counter arguments to show why the alternative arguments are not as exclusive as what writer’s, and 4) resolving how the main argument is more exclusive than the other ones
4) Conclusion
The conclusion is the outcome of how the writer wants the audience to understand and accept the writer’s point of view.
5) Persuasion
To communicate the ideas to the audience, ideally the reasons presented should not be ambiguous, lacking of evidence, illogical, and contain false conclusions.
6) Signal words or phrases
Different signal words have different functions within an argument. There are words used to introduce the line of reasoning, to add similar reasons, to strengthen the argument, to introduce alternative arguments, to rebut the alternative arguments, to contrast and contradict another point of view, and to express results and consequences as well as the conclusions.
The Challenges Faced in Writing Argumentative Essay
According to Rahmatunisa (2014), there are three major problems faced by Indonesian EFL Learners in writing argumentative essay. They are linguistic, cognitive, and psychological problems. In related of linguistic  problems, most students have problems in terms of grammatical structure, formatting words, word classes, error in using words, and the use of article. The cognitive problems seem to appear as the most problem faced by EFL students because cognitive problems deal with how one relates and organizes the ideas into written forms, how one uses punctuation, addresses topic, follows topics and instructions. In regards of psychological problems, the reasons why students are weak in writing is due to the laziness, egoism, bad mood, and difficulties to start the writing task. 
	Wingate (2012) argued that the undergraduate students do not really understand or have misconception about what argument is. For instance, she argued that the incapability of students to develop an argument is caused by their lack of knowledge about what an argumentative essay requires, specifically on how they develop their authorial position within the essay as the academic debate. The difficulties that students have is not only in the form of how they structure their voice in the essay, but also the difficulties faced by the students involve the content knowledge that they have, the lack of evidence in their essay, the lack of criticality or analysis, and the lack of related information within the essay. 

METHODS
As this study focuses on investigating and getting the challenges faced by the sixth semester students in writing argumentative essay, the researcher used descriptive qualitative approach. This approach is used in order to search “in depth a program, an event, an activity, a process, or one or more individuals” (Creswell, 2003, p.15). Since this study aims to seek how critical thinking works, the researcher needed to descriptively portray the challenges involved in the process of writing. Thus, another kind of approaches might not fit to be used.
	The researcher chose to use purposive sampling procedure. The researcher intentionally selected individuals to learn and to understand the central phenomenon. Therefore the selected individuals were from the sixth semester students whose Grade Point Average is considered as high achiever. As for the instruments, the researcher chose to use the written document in the form of argumentative essay produced by the participants and semi-structured interview. These two instruments were used to seek the thoughtful data through written essays and personal experience which will enrich the findings of this study.
FINDINGS AND DISCUSSIONS
There were five students in the sixth semester from English department who enrolled as the participants in this study.  They consisted of two males and three females. They are Alfa, Bodi, Cherry, Diana, and Elsa. All of their names are pseudonyms.
The Writing Process of Argumentative Essay Done by The Sixth Semester Students of English Department in Jambi University
Based on the data collected from the participants, the researcher used the scoring rubric to assess the critical thinking related to the way on how the participants produced the argumentative essay.
Table 1: The Key Features in Constructing the Argument
	Key Features
	Aspects of Assessment

	1. Position
	a. The writer’s own position on the issue is clear
b. It is clear what the reasons are for the writer’s point of view

	2. Reasons or Propositions
	a. Reasons are presented in a logical order, as aline of reasoning
b. The argument is well-structured and easy to follow
c. All the text is relevant to the assignment

	3. A line of reasoning
	a. Reasons are clearly linked to one another and to the conclusion
b. The main reasons and key points stand out clearly to the reader
c. The writer makes good use of other people’s research as supporting evidence to strengthen the argument
d. The writer makes a reasoned evaluation of other people’s views, especially those that contradict his or her point of view

	4. Conclusion
	a. The writer’s conclusion is clear and based on the evidence

	5. Persuasion
	a. The writer’s beliefs or self-interest should not unfairly distort the argument
b. The writer is able to communicate the ideas to the readers through his or her point of view by removing any non-essential descriptive writing
c. The writing does not contain any inconsistencies
d. The writer provides references in the text when introducing other people’s ideas
e. The writer provides a list of references at the end of the essay

	6. Signal Words or Phrases
	a. The writer uses specific signal words in relation to construct the argument



1) Position
From the findings, the participants could show the clarity of their positions through different ways. It could be found in the first statement, through the deductive process in an excerpt mentioned earlier, through inductive writing process, and as well as the assumptions and opinions stated to lead to the stance taken in the issue.
“I point out some reasons for banning national examination because the implementation of national examination does not run fairly. For instance, the issue of answer key which spread freely  by  people  who  are  not  responsible  is  always  coloring  national  examination occasion. Getting closer to  national  examination,  fake answer key are distributed in  some  ways...” [Elsa]
2) Reasons or propositions
There are two out of five participants who had difficulty in making the reasons resented in logical order as a line of reasoning.

“In fact, many students get stressed before national examination. They are not ready for the final examination. Students will be scared to the exam. This make more of students failed on final examination...” (Paragraph 2) [Alfa]
“Students have studies for many years, but they future decided only four days of exam. In four days, if students failed this exam they must lost their ambition to get the higher school. It is not fair for students, they are studying for many years, but just a few of days the fortune of the students is determining.” (Paragraph 3) [Alfa]

“I point out some reasons for banning national examination because the implementation of national examination does not run fairly. For instance, the issue of answer key which spread freely  by  people  who  are  not  responsible  is  always  coloring  national  examination occasion. Getting closer  to  national  examination,  fake answer key are distributed in  some  ways...” (Paragraph 2) [Elsa]
“Also, the common protest towards  national  examination  that  we  usually hear that after three years spending the time to learn is only determined by national examination which is in the  implementation  can’t  be  really  fair. This pressure  of  national  examination  is  becoming stress for some students...” (Paragraph 3) [Elsa]

3) A line of reasoning
Based on the finding, three participants were not able to make an appropriate line of reasoning due to several factors; the reasons presented were not clearly linked one to another until the conclusion, some main reasons were irrelevant so there was no link back could be found between each paragraph, and they also did not give any space for other people’s opinions and reference to contradict and strengthen their reasons as well.

“The changing of function will also affect good to students. They will purely do the exam to test themselves, not to pass it. The issues about anxiety before examination, cheating while doing examination, and depression of failure after having the examination are the results of national exam being standard for students to pass and graduate. While having national exam as the monitor of education quality with current Indonesia educational system, the national exam will not adverse students that bad. They will be more tranquil and controllable during the implementation of the exam.” (Paragraph 4) [Diana]
	Paragraph 4 told that the changing of function would gradually affect the students. Diana tried to show that the changing would not affect the students as bad as the former function. The remaining question from this paragraph would be about how the students would be able to be relieved once they were told that the national examination was not used as the final determiner about their graduation.
“The changes surely need to be considered as the solution for what people want to see on our educational system: equality in all areas in Indonesia. There should not be too longer discussion about it because it is very clear to see the ability of national exam becomes the reflection for any stakeholder in Indonesia education to see what happen on students in Indonesia. All in all, national exam should not be banned totally if government changes the methods and purposes.” (Paragraph 5) [Diana]

	As the conclusion, Diana stated that the thing needed in the implementation of national examination is the equality in all areas in Indonesia. However, the line of reasoning she made in some previous paragraphs could not show the relevance to what she aimed at last; equality in education for everyone everywhere. In addition, there was neither any counter argument to strengthen her stance nor other people’s research to help her as well. The lack of these things made her line of reasoning incomplete.
4) Conclusion
From all participants, there were three participants who made the logical conclusion out of five participants. One participant made it as summative conclusion, and the other one was in between. The clarity of all participants’ conclusion was able to be seen, as they dragged their conclusion based on the reasons they presented.
5) Persuasion, signal words and phrases
Based on findings, all participants were able to handle their self-interests or beliefs so it would not distort the argument built by them. Anyhow, all the participants had the same problem in including the references from other people as well as providing sufficient essential descriptive writing for some of them. While in regards of signal words and phrases, all participants made use of the signal words and phrases as effective as possible as they wrote the essay.

The Challenges Faced by the Sixth Semester Students of English Department in Jambi University in Writing Argumentative Essay
From the interviews done towards the participants, the researcher made a list of challenges faced in writing the argumentative essay based on the theoretical framework mentioned in some previous chapter.
Table 2: Major themes and sub-themes for challenges faced in writing argumentative essay
	Major themes
	Sub-themes

	1. The analysis and evaluation of content knowledge
	a. Difficulty in distinguishing relevant from irrelevant information from related sources
b. Difficulty in identifying the conflicting points of view in the literature

	2. The writer’s development of position
	a. Difficulty in taking stance
b. Solipsistic voice
c. Unaverred voice
d. Unattributed voice

	3. The presentation of one position in coherent manner
	a. Difficulty in putting the stance in arranged position 
b. Difficulty in maintaining the logical arrangement of propositions



1. The analysis and evaluation of content knowledge
There was only one out of five participants that have the challenge in selecting, sorting, and evaluating the content knowledge. This might happen as most of participants had already known and been familiar with the topic given thus they thought they did not have to seek for another related material to help them in building their arguments in the essay.

“iya sih di situ kadang saya merasa kesulitan kak ketika kita harus memilih mana yang kira kira relevan jadi di situ kita harus berpikir dua kali lagi apakah ide yang ini harus dimasukkan ke sini atau ke sini biar argumennya tuh relevan dari awal sampai akhir gitu” [Alfa]

2. The writer’s development of position
As the conclusion, three out of five participants found that deciding the stance was a challenge in writing argumentative essay. Two participants had the difficulty in expressing their experiences and opinions without giving any references to the literature related, or it was called as solipsistic voice. Two other participants had the difficulty in adding the propositions in their essays as if they were made by them while they were actually taken from another sources.
“ehm pertama karena ini argumentative essay jadi yang terpenting dalam essay ini kan argument saya kak pendapat saya jadi ketika saya sudah membuat argument dan saya tahu kalau argument saya ini nggak kuat jadi ya saya cari hal hal relevan terkait dengan argument saya itu tadi kak misalnya tadi soal UN UN kita kan harus ganti medianya media UN mungkin bisa nggak harus tertulis lagi kak misalnya bisa pakai spatial test atau tes menggambar gitu nah itu kan karena pendapat saya karena saya lihat hal yang terkait seperti bahwa intelegensi seseorang itu nggak terbatas pada kemampuan matematik dan lagika saja bahwa ada orang yang punya intelegensi dalam kemampuan spatial seperti menggambar dan menurut saya hal tersebut sangat relevan karena dengan kemampuan intelegensi seseorang yang berbeda beda maka seharusnya UN itu juga harus mampu mengakomodir hal tersebut” [Bodi]

“ya jadi kita itu berpikir dulu tentang ide ide yang ada di otak kita kak setelah itu kita tulis semua apa yang ada di pikiran kita” [Charlie]

3. The presentation of one position in coherent manner
In the end, four out of five participants had difficulty in placing the arguments in logical arrangement in the essay. That might be because the students were mostly trained to supposrt one claim in a simple formulaic structure in the essay (Andrews, 1995, as cited in Wingate, 2012)

“tantangan pertama ehm … eh … ini kayak misalnya kalau kan kalau misalnya kita kasih argument itu kan ada tidak mungkin cuma satu argument kan eh itu pasti setidaknya lebih dari satu argument nah di situ di situ kesulitannya argument apa yang pas untuk ehm dimasukkan dalam topic itu” [Elsa]


	Based on the findings, it could be concluded that each participant has different problem in regards with how critical thinking works in the process of writing argumentative essay. Moreover, the problems are affected from different background knowledge and different experiences related to the topic given itself.
CONCLUSION
This study has explored how the critical thinking worked in the process of writing the argumentative essay descriptively. Using the key features of argument proposed by Cottrell (2005), the researcher found that the students had several different challenges in building the critical thinking in its relation with the concept of critical thinking. They are in terms of position, reasons or propositions, a line of reasoning, conclusion, persuasion, and signal words. The study also revealed that the participants had several challenges through the interview which had been conducted afterwards. Some of them found it difficult to voice their arguments in the written language thus the researcher found that they have solipsistic and unattributive voices (Wingate, 2012). It is also known that the participants found the ability to maintain the logical arrangement in their essays was also problematic.
SUGGESTION
There are several aspects in this study that should be notified by the stakeholders involved regarding to the process of how critical thinking works in academic writing, in argumentative essay particularly. The students should intensively train themselves as diligent and regularly as possible to practice the writing to help them facing the challenges they face in between. The role of educators is also crucial to guide the students in understanding the process of critical thinking. As this study only stop at seeking how the critical thinking works in the process of writing the argumentative essay, the further researchers might be able to expand this field into several different text as well.
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