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Abstract. Professional teachers are an essential element in realizing the quality of education 

(Boyle, 2013). The teaching practice program is conducted as one of the training programs to 

become professional teachers for the pre-service teachers. During this program, EFL pre-service 

teachers begin to construct their teacher identity with various images of teachers. This case 

study explored the process of the pre-service teachers' identity construction from the perspective 

of sociocultural theory and the factors that contribute to the process. By distributing interviews 

and personal narratives to three EFL pre-service teachers in Wiralodra University, findings 

demonstrated that the process of pre-service teachers' identity construction is complex and 

personal. The teachers' identity construction involves both personal and social perspectives. 

From a personal perspective, it involves emotions and the self (self-image and self-esteem), and 

social perspective involves experiences and social interaction. This study also found that the 

preparation of materials and the choice of suitable methods and media for learning became 

challenges for the pre-service teachers. In addition, the pre-service teachers' identity 

construction is influenced by some factors. For example, they were mentoring and supervising, 

tensions, identity recognition, previous teaching experiences, pedagogy, content-area 

knowledge, relationship with students. That led to the development of pre-service teachers' 

identities. 
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INTRODUCTION 

Teaching practices are believed to help the pre-service teachers to construct their identity 

through interactions during the activity. Beauchamp and Thomas (2019) supported that teachers' 

identity is shaped and reshaped in interaction with others in a professional context. As the first 

step of pre-service teachers' career, the educational process starts assuming more responsibilities 

and positions as actual teachers in their study program and practicums, Salinas & Ayala  (2018) 

along with their studying period in university. Furthermore, while becoming a teacher, the pre-

service teacher may construct a new identity, transform an identity, adapt their understandings 

and ideals to institutional realities, and decide how to express themselves in classroom activity 

(Rodgers & Scott, 2008). 

Some studies have reported that the teaching practice can affect the construction of teachers’ 

identity. For example, a study done by Harun (2019) implicates the need for a teaching practice 

program that would assist the student teachers’ construction of professional identity as 

prospective teachers. In comparison, a study by Zacharias (2010) indicates that the teachers' 

identity can change mediated explicitly by the critical pedagogy in the teaching practice 

program. The third study done by Cattley (2007) concluded that student teachers' experiences in 

teaching practice programs help to construct teachers' identity. Unlike those studies, this study 

explores the undergraduate English as a foreign language (EFL) pre-service teachers' identity 

construction process at Wiralodra university, adopting sociocultural perspective from Vygotsky 
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theory and the factors that contribute to pre-service teachers' professional identity construction. 

Therefore, this study focuses on how EFL pre-service teachers construct their professional 

identity throughout the teaching practice program and the factors that contribute to their identity 

construction. 

 

 

LITERATURE REVIEW 

The Concept of Teacher Identity 

TI is fundamentally linked to the concept of 'who am I?' and 'who are you?' which comprise 

internal (personal) and external (social) realities. The former entails cognition, while the latter 

denotes roles. The internal images constructed by teachers, which are considered vital in 

developing teacher identity, come from a lengthy process that starts in their experiences as 

learners (Borg, 2004; Malderez et al., 2007). 

For example, during this time, professional expectations, motivations, emotions, and core 

beliefs about teaching and learning emerge. The experiences gained in classrooms, the notion of 

what education is about, and the capacity to judge models of good and bad teachers enable 

prospective teachers to construct a predefined idea of what makes a teacher. This source of 

experiential knowledge is strengthened with professional or theoretical knowledge as they enroll 

in a teacher education program (Johnson, 2009). Community and practice are vital constructs in 

understanding the meaning of being a teacher and, consequently, professional identity. In other 

words, classroom practice helps teachers to get a real sense of the role of the teacher. These 

general domains evolve as a dynamic process resulting from the experience of becoming a 

teacher: learning to teach trajectory where all of the constructs described here come together to 

frame the meaning and identity of teachers. 

In summary, the teachers’ identity is seen as relational, negotiated, constructed, enacted, 

changed, and transitioned (Miller, 2008). It is not a permanent property of a teacher. Still, rather 

a process that evolves, changes, or refuses as the teacher gets to experience, consolidating 

professional knowledge, and adopting personal plans and professional development (Tsui, 

2003). This process is greatly influenced by the cultural and socio-political context where the 

teacher lives and works. 

 

Sociocultural Perspective of Learning on Identity Construction 

Vygotsky describes learning as a social process and the origination of human intelligence in 

society or culture. The sociocultural perspective considers that self-consciousness arises not 

from the individual, but social relations with others, and the individual dimension of 

consciousness is derivative and secondary (Vygotsky, 1979). Thus, the perspective emphasizes 

social participation, the relationship and interaction with others, activity settings, and historical 

change (Scribner, 1997). 

The term identity was not directly discussed in Vygotsky's sociocultural theory. However, he 

was concerned with individuals' developmental processes of what today we refer to as the study 

of identity. The concepts of sociocultural theory Practice: (classroom roles) Teacher Identity: 

personal and social images Knowledge & beliefs: (the self) Experience: (classroom practice) A 

teacher Community (participation, interaction) such as high-level mental functions, mediation, 

internalization, and symbols are often discussed concerning identity (Vygotsky, 1979). 

The basic concept of this perspective is to include the external conditions of life in which human 

beings live to explain the highly complex forms of human consciousness. Thus, identity is 

constructed through the meaning the person gives to symbols in society when interacting with 

the cultural and social contexts; the individual internalizes these meanings by means of the 

mental functioning process (Penuel & Wertsch, 1995). Thus, personal and contextual factors are 

involved in teacher identity construction. 

Teacher Identity Construction 
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Within the sociocultural process, the identities of teachers are constructed from a social and 

personal perspective (Beauchamp & Thomas, 2009; Johnston, 2012). From a personal 

perspective, teacher identity (TI) construction involves 15 agencies, emotions, meaning systems, 

and the 'self'. It refers to the meaning of self toward teacher identity and includes the quality of 

becoming a teacher (Beauchamp & Thomas, 2009). And from a social perspective, this involves 

the influence of context, traditions, experiences, social interactions, and positions (Beauchamp 

& Thomas, 2009). Teacher identities are primarily shaped by daily interactions and interactions 

practices that characterize school life (Yon, 2000). 

According to Sleegers and Kelchtermans (1999), teacher identity is influenced by technical and 

emotional dimensions of the teaching profession, such as subject knowledge and classroom 

management issues, but it is also constructed as the result of an interaction between the personal 

experiences of teachers and the social, cultural, and institutional environment in which they 

function on a daily basis. All these personal and social factors are intertwined and result in a 

process where teachers can constantly negotiate and reshape their identities in communities 

through social interactions and experiences. 

Factors of Identity Construction 

Identity is an ongoing process that leads the pre-service teachers to adapt their understanding 

and transform their identity to develop their professional identity. Beijaard, Verloop, & Vermunt 

(2000) argue that the pre-service teachers deal with some factors that contribute to their identity 

construction during this ongoing process. One of the factors might be external, which refers to 

the people in contact with the pre-service teachers. Lerseth (2013) argues that mentoring and 

supervising teachers become the factors that influence their identity especially during their 

teaching practice in the natural school setting. Besides, Gee (2000) also argues that identity 

recognition and tensions become the factors that contribute to their identity construction. 

Specifically, these factors influence what pre-service teachers believe about who a teacher is. 

In addition, Gee (2000) also states that pre-service teachers' beliefs about who a teacher is are 

connected with the teachers' action. Following this, Beijaard et al. (2000) mention that past 

experience, content area knowledge, pedadagogy, and relationship with students influence pre-

service teachers' belief in what a teacher should do, which become the other factors that 

contribute to the transformation. Thus, this study will use factors of identity transformation 

proposed by Lerseth (2013), Gee (2000), and Beijaard, Verloop, & Vermunt (2000). Those 

factors are: mentoring and supervising teachers, tensions, identity recognition, previous teaching 

experience, pedagogy, content area knowledge, relationship with students. 

 

METHOD 

This study aimed to explore how the EFL pre-service teachers construct their professional 

identity and the factors that contributed to the processes throughout their teaching practice 

program. In order to achieve this aim, the writer needed to gather in-depth data of the English 

pre-service teachers' experiences during their teaching practice. In this study, three EFL pre-

service teachers, one male and two females are purposively taken as participants. All of them 

were enrolled in the final year of a four-year Sarjana Pendidikan Degree program, majoring in 

English education department faculty of teachers training and education science, at the 

Wiralodra University in Indramayu. Thus, referring to the aim, the study belonged to a case 

study, and it framed in a qualitative paradigm since it explores a complex, dynamic, and 

immeasurable process such as the construction of identity (Norton & McKinney, 2010). The 

interview and personal narratives in this study were used to get the data. According to Ary 

(2010) an interview is an instrument to gather data from people about their opinion, belief, and 

feeling about the situation in their own words. An interview was conducted to gain an in-depth 

understanding of the pre-service teacher's teaching practice experiences. Besides, the writer used 

personal narratives as the supporting data. Taylor and Littleton (2006) remark that teachers' 

personal narratives can be seen as a version of their identity work. To organize and analyze the 

data, the writer employed Creswell's (2012) qualitative data analysis. 
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FINDING AND DISCUSSION 

This study aimed to answer the research questions; the process of EFL pre-service teachers' 

identity construction and the factors that contributed to the processes throughout their teaching 

practice program. The interview was the first instrumentation in this study. It contained twenty 

one questions that was categorized into two categories. The first is the pre-service teachers' 

identity construction which is described at questions number 1 to 6 and 17 to 21. The second is 

the factors that contribute to the pre-service teacher's identity construction, which are described 

in questions 7 to 16. Three pre-service teachers from Wiralodra University filled it. Then the 

second instrument is the personal narratives. Pre-service teachers wrote a narrative about their 

experiences in the teaching practice program. Here are the finding as well as the discussion of 

the research. 

1. The way of EFL pre-service teachers constructs their professional identity throughout 

teaching practice program. 

This case study examined teacher identity construction among three pre-service teachers during 

their teaching practice experience. Guided by three competing yet complementary theoretical 

frameworks for investigating teachers’ professional identities (e.g., Gee, 2000-2001; Bijaard, 

Meijer, & Verloop; Moje & Luke, 2009). The first research question focused on how the pre-

service teachers construct their professional identity construction. Each participant has the same 

placement with the same mentors and supervisors. In this study, the pre-service teachers' 

identities develop as revealed through their teaching experiences, each participant constructing 

their professional identity uniquely and interestingly. For each participant, the construction of 

their identity is personal and different. Although some aspects may be similar, these data reveal 

that identity development is very complex and personal. 

a. Emotions 

P1 in her teaching practice program placement provided an excellent look into her thoughts and 

emotions during her teaching practice program placement. At one point, she stated that she had 

mixed feelings about the teaching practice program. P1 stated "I felt challenged and shocked at 

the first time. It was because the atmosphere was so different from when I tech in micro-

teaching. I had to adapt to the new situation that I faced, in which all of the students had the 

different characteristics". This is in line with Nutriansi (2015), who states that the students, 

setting, and many other factors can be manipulated in micro-teaching. Meanwhile, the 

environment and condition during the teaching practices at a real school setting have less or 

even do not have possibility of being manipulated. Specifically, it is because it takes place at a 

real school where the pre-service teachers taught real students they had not met. 

Similarly, P2 shared his emotions at the beginning of his teaching practice program placement 

he stated "I was very nervous because I taught at one of the schools that can be said to be elite 

in this city. So, it stressed me out. I am afraid that it will not turn out as I expected". This is line 

with Suwannaset & Rimkeeratikul (2014) who stated that pre-service teachers often felt anxiety 

in teaching practice programs. In addition, P3 shared her emotions during the teaching practice 

program she stated "I felt so amazed, I mean amazing in this case is, I have so many 

unpredictable situations. Sometimes what I learned in university just say in micro-teaching class 

is totally different with what I got in the real school". Therefore, she also found some 

differences such as students' characteristics. It follows that emotions are central to the 

construction of teacher identity. They contribute to shaping teachers' state of mind and attitudes 

in the classroom, thereby influencing teaching. This is supported by the research findings by 

Sutton & Wheatley (2003) who found that emotions play a key role in understanding 

commitment to change, the quality of teaching, and as well as identity. That emotions can affect 

teacher cognition and teacher motivation. 

b. Self-Image 
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In the context of self-image, in this study all the participants have different image of the role of 

the teacher, P1 stated in her interview "I think the role of a teacher depends on the situation, 

there is one side of us act as their friend, one side as parents and one side as a complete 

teacher, as a mentor who nurtures and provides knowledge to the students". She emphasized 

that it was essential in order to make the students were close and open to them. It is supported 

by Iswandari (2016) who stated that a teacher is not only a teacher but also a parent which could 

create safe and comfortable classroom atmosphere. Furthermore, P2 stated "In my opinion, a 

teacher has to act as a teacher should do. Even though we are still a pre-service teacher, we 

must act like a real teacher. For me, teacher was someone who facilitated the students during 

the teaching and learning activities". Generally, he tended to put himself as a students' friend 

rather than as a teacher. Furthermore, he emphasized that during his teaching practice, he 

focused more on assisting and guiding the students in the teaching-learning process. Besides, he 

also managed himself to have good relationship and be friendly with the students. Finally, as a 

learning facilitator, he also often made the best use of learning media, which promoted students' 

understanding. This is line with Xu (2013) who states that the teacher is someone who focuses 

on the students' learning process and becomes a facilitator in the teaching-learning process. 

Moreover, P3 mentioned in the interview "I believed that teachers should be a guide for the 

students. In this case when we become the guider for the students, you know the gap is not too 

far. So, we can build the close relation with the students, when we have the close relation with 

the students, it will be easier for us to make students involve in the learning activity. I 

underlined that the teachers' role is belong to the guider and the controller". More specifically, 

she mentioned that as a teacher she should give affection and care to the students. In this 

particular context, she also emphasized that as a teacher she often dealt with students' personal 

emotion and characteristics during the teaching practice program. In the interview, she stressed 

that she also focused on giving the learning needs include the students' needs, the material 

needs, and the school needs. This is in line with Harden (2000) who argues that a teacher 

facilitates the learning process rather than to act simply as an information provider. 

c. Self-esteem 

In the context of teachers' changing before and after teaching practice or self-esteem P1 and P3 

believed that being a teacher was not only about teaching but it has a lot of preparation and 

responsibility. As P1 stated, "In my opinion, the teachers' changing before teaching practice is 

at first, I thought that a teacher was just someone who had to manage the class well, someone 

who only teaches the students but, actually being a teacher is a complicated job, because I have 

to prepare a lot of things." P1 emphasized that being a teacher is indeed not easy because 

teachers should prepare a lot of things in case of preparation of the material before teaching-

learning process. This is line with Michelli and Earley (2011) who stated that a teacher needs to 

do a lot of things such as preparation, implementation, and evaluation before conducting 

teaching-learning activity. Further, P2 and P3 also considered that as teachers they had to be 

able to become good role models who led the students become a good human being. They stated 

that teachers are responsible for the social behavior in their classroom. This is line with Bashir, 

Bajwa, and Rana (2014) who said that teachers play an essential role in the school. Students 

often mimic a teacher's actions. Teachers are responsible for the social behavior in their 

classrooms. This behavior is primarily a reflection of the teacher's actions and the environment 

she sets. Teachers have a long-term impact on the lives of their students, and that the most 

outstanding teachers inspire their students to glory. Furthermore, P2 also stated in his interview 

after teaching practice she realized that a teacher should dress well, because it influences how 

the students saw him as a teacher inside and outside the school. 

In this connection, identity involves a continuous process of entering oneself into a profession. 

While this is true, each pre-service teacher also notes how stressful and tiring student teaching 

can become. Making connections between coursework and practical applications can be a 

difficult transition for many people. The data revealed that challenge was present in each of the 

participants' pre-service teachers' teaching experiences in the teaching practice program. 
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Most of the challenge was caused by the preparation of materials and the choice of methods and 

media for learning. They found difficulty to choose suitable media and method to teach the 

students. Furthermore, P2 also stated that the other challenge she faced during teaching practice 

is sometimes she felt confused in order how to engage students' attention to focus on learning 

activity. Moreover, P3 also noted that most of the students in the school got a course outside the 

school, so it made a challenge for the pre-service teacher to prepare the material as best as 

possible.  

 

2. The factors that contribute to the pre-service teacher's identity construction 

However, the data attempts to answer questions about how these particular pre-service teachers 

report their identity construction during their teaching practice program and certain factors that 

contribute to the construction of pre-service teacher professional identification. However, some 

core factors affect identity development during their teaching practice program. There are no 

new factors contributed, the factors found in this study just confirm from the factors stated by 

Gee (2000), Beijaard et al. (2000), and Lerseth (2013) they are state that there are seven factors 

that contribute to the pre-service teachers' identity construction. After the data analysis process 

was complete, a total of seven themes emerged. For each of the seven themes a claim was made, 

data was provided to support the claim and finally connections to current research and/or 

practical educational benefits were presented. However, they considered that there were three 

factors namely identity recognition, relationship with the students, and relationship with 

mentoring and supervisor as the major factors. On the other hand, the research participants 

considered the other four factors as minor factors which contributed to their identity 

construction. These four factors were pedagogy, tensions, previous teaching experience, and 

content-area knowledge. 

 

A. Major Factors of Pre-service Teachers' Identity Construction 

In this section, the writer would like to discuss the major factors that contributed to pre-service 

teachers' identity transformation. There were three major factors, namely relationship with the 

students, identity recognition, and relationship with mentor and supervising teacher. 

1) Relationship with Students 

The first theme identified is the relationship with students. Each of the participants stated that 

they have a good relationship with the students. Like P2 stated in the interview, "Actually, I got 

along with them well. Some of them were very close to me and felt comfortable. By getting along 

with them, I had many opportunities to help them learn the materials and therefore they could 

improve their performance". This is in line with Beijaard, Verloop, and Vermunt (2000) who 

state that when the pre-service teachers develop productive relationship with their students, they 

get to know them and take particular interest in their overall development and progress. As a 

result, these supportive relationships helped all the pre-service teachers understand their 

students more, which affected their teaching practice and contributed to their identity 

construction. 

2) Identity Recognition 

The second factor that affects a pre-service teacher's identity development is identity 

recognition. One of the crucial things in teacher preparation is pre-service teachers' 

understanding of themselves. Moreover, it is also critical to take prior identity development and 

see how it merges with new development through experiences which are happening now. In 

relation to this, Gee (2000) argues that identity related to what kind of person. Specifically, 

identity recognition, in this case, refers to how pre-service teachers and other people 

acknowledge them as teachers during the teaching practice. Each of the participants experienced 

identity development throughout their teaching practice program. As stated by P1 in the 

interview "I always want to be a teacher who is close to the students, I put myself as my 

students' friend and also their teacher a someone who they trust, to make them feel comfortable 
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with the teaching-learning activities. So automatically when teaching I apply it as much as 

possible, I don't want students to feel tense in my class so as much as possible I tried to run a 

fun class". In this case, the recognition of his identity influenced the way he put himself in the 

classroom practice. He devotes himself regularly to personal communication with students 

fostering positive relationships between teacher and students. This is line with Hamre & Pianta 

(2006) who stated that it has a positive effect that maintains student interest in the academic and 

social fields. Gee (2000) supported that who says that it is essential to understand how a person 

identifies himself or herself because who a person is related to how he or she acts. In other 

words, it was clear that all the participants knew how to act and put themselves as teachers 

during the teaching practice. As mentioned previously, this is in line with Gee (2000) who 

argues that identity recognition helps someone to recognize himself or herself and affects how 

he or she acts. 

3) Mentoring and Supervising Teacher 

The third factor which affects a pre-service teacher's identity development is the 

mentor/supervisor experience and connections. During the teaching practice program, pre-

service teachers dealt with people around them who influenced their teaching practice and 

became one of the factors of pre-service teachers' identity transformation. Specifically, these 

people were supervising and mentoring teachers. Supervising teacher, in this case, was provided 

by the college and observed the pre-service teachers weekly or depending on the pre-service 

teachers' need. Besides, a mentoring teacher is the teacher who constantly contacts the pre-

service teachers and observes them. In accordance to this, Lerseth (2013) states that mentoring 

teacher and supervisor are people who are consistently in contact with them and attend during 

the teaching practice program. In accordance with this, P1, P2, and P3, who tended to construct 

their identity, considered their mentoring still influenced them enough during the teaching 

practice program as mentioned in the interview "I have learned a lot of things from my 

mentoring teacher. She was a kind and disciplined teacher. She helped me design my lesson 

plans, gave me constructive feedback, and trusted me to handle some classes when she could not 

attend the meeting. She taught me some tricks to handle "naughty" students as well." During his 

teaching practice, P2 also mentioned that his mentoring teacher suggested that he improve his 

time management as constructive feedback. This idea is in the same line as Lerseth (2013), who 

states that mentoring teachers' suggestion and feedback are needed to influence pre-service 

teachers' teaching practice. It shows that P2 with her mentor teacher builds a good relationship. 

That statement is in line with Saphier, Haley-Speca & Gower (2008), who stated that to function 

as a team, communication and positive interaction are necessary ingredients needed for clarity 

of purpose and for collaboratively guiding, mentoring, and supporting pre-service teachers. 

Furthermore, P1 believed that her supervisor influenced her teaching during the teaching 

practice. P1  stated, "My supervisor was very caring. She always gives some advice for my 

teaching practice activity in the classroom. Therefore, it boosted my spirit to teach the way I 

wanted to teach". P2 considered his supervisor influenced him by showing her kindness and 

some advice towards the pre-service teacher. So that it boosted the P2's spirit to teach during 

teaching practice. That statement is in line with Zepeda (2012), who believed providing pre-

service teachers feedback and advice about levels of student engagement in their classrooms 

was the most important behavior. Since pre-service teachers are still learners, in which they 

need knowledgeable people around them to help on their journey (Lerseth, 2013). The pre-

service teachers need feedback and suggestion from others especially their mentoring or 

supervising teacher. In other words, supervising and mentoring teachers need to work with the 

pre-service teachers to improve their teaching (Hoben, 2006). 

 

 

B. Minor Factors of Pre-service Teachers Identity Construction 

In this section, the researcher would like to discuss the minor factors contributing to 

pre-service teachers' identity transformation. 
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1) Pedagogy 

The next theme presented in this chapter indicates that a teacher's pedagogy or teaching 

philosophy impacts their identity development. This factor was common among all participants; 

however, one of the pre-service teachers focused more on their teaching through reflection and 

questioning the impact they made on their students. While, the other pre-service teachers 

focused more on their mentor's pedagogical decisions and the differences they would have done 

if they were the lead teacher. 

2) Tensions 

The next factor is tension, which can impact positively or negatively, depending on the 

situation. The pre-service teachers must experience heightened tension to help shape teacher 

identity. These assumptions align with Phelan (2005) indications that heightened anxiety and 

strong emotional experience can help share an identity. Tension was apparent through three 

modes of themes: (a) institutional pressure, (b) change in philosophy, and (c) turning-points. 

Changes in philosophy and turning-points were very individual tensions experiences and are 

discussed in more length under the second research questions. However, institutional pressure 

was present for each of the three participants. The data revealed a disconnect between what pre-

service teachers expect a classroom to look and feel like and how it operates. 

3) Previous Teaching Experience 

The next factor that affected their identity construction during the teaching practice program is 

previous teaching experiences. In this particular context, pre-service teachers' prior teaching 

experience gave them teaching experience. It is because identity is a continuum, where what 

they know about themselves now and what they have learned help them to construct or shape 

themselves in future activities. The P1 found that her previous teaching experiences helped her 

how to manage a classroom well. In comparison, P2 and P3 found that their experiences in last 

teaching helped them in designing an appropriate lesson plans. 

4) Content Area Knowledge 

The next factor that affects a pre-service teacher candidate's identity development is that a 

teacher's content area knowledge determines how they teach. In this study, all the pre-service 

teachers agreed that their content area knowledge led them in creating the teaching and learning 

process. P1 found that her public speaking courses helped her a lot in speaking English fluently 

in front of the students. While P2 and P3 found that their content area knowledge helped them 

master the material. Significantly, the course that related to the teaching is beneficial. 

The data presented above indicate that each of the pre-service teachers did construct identity 

during their student teaching placement. The differences in how that identity is formed are an 

intriguing phenomena. Results demonstrate that each pre-service teachers' path to identity 

construction is individual and personal. This can make the task seem daunting to aid in a pre-

service teacher candidates' development; however, by understanding that the continuum of 

identity is individual, colleges and universities can help by providing the space, time, and 

experiences to allow pre-service teacher candidates to examine their identity and the growth that 

they need to make individually. 

 

 

CONCLUSION 

This case study examined teacher identity construction among three pre-service teachers during 

their teaching practice program experience one of Senior High School in Indramayu. In the data 

presented, generally, the pre-service teachers in this study mentioned that they involve 

emotions, the self, experiences, and social interactions during the teaching practice program. As 

teachers, they tended to become teachers who could guide students' minds, spirits, and pursuits. 

It is indicated that each pre-service teacher did indeed establish an identity during their student 

teaching practice program. However, for each participant, the construction of their identity is 

personal and different. Although some aspects may be similar, these data reveal that identity 
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development is very complex and personal. Besides that, the data analysis showed that the 

participants considered some factors that contributed to their teachers’ identity construction. 

These factors influenced the pre-service teachers in doing their job as teachers, and they 

believed to be good teachers. There were seven factors that affected their identity during the 

teaching practice program. However, they considered that there were three factors: identity 

recognition, relationship with the students, and relationship with mentoring and supervisor. On 

the other hand, the research participants considered the other four factors as minor factors that 

contributed to their identity construction. These four factors were pedagogy, tensions, previous 

teaching experience, and content-area knowledge. 
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