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Abstract. Literacy is defined traditonally as ‘the ability to read and write’ and it is
also regarded as the ability to understand every single iinformation in different contexts
or fields. Nevertheless, the new literacy approach in the point of view of the post-
structuralism covers the representation of texts in context, different values,
meanings and the principles of multiliteracies. Traditional and modern concepts of
literacy have correlation with a number of sociocultural activities which occurs in the
in the society as well as the classroom which represents a social space. This study
focuses on explaining the term literacy and multiliteracies in the postmodern world
and also the existing roles of literacy teachers for the practical activities in
Indonesian literacy classrooms.

Keywords: Literacy Teachers, Multiliteracies, Sociocultural Perspectives

Introduction

In terms of sociocultural perspectives, literacy embraces different notions of reading and
writing which are related to the notions of speaking and reading (Gee, 1996, 2000; New
London Group, 1996). The definition of literacy has been shifted from the ability to read and
write to the ability to understand several of information in different context. As a result, the
sociocultural approach to literacy education brings the learners to learn different coverage of
literacy learning based on the different context of situation and culture (Alvermann & Mac
Lean, 2007). The new literacies are concerned with new methods of thinking, valuing, and
practicing in the instructional process. In addition, the use of digital technology contains the
forms of hypertexts in which the learners understand them outside and inside the classroom
as the new forms of social practices. In the theoretical lens of multiliteracies, classroom is
considered as the social circumstance which covers several entities which need to be
identified and also understood from a myriad of point of views (Leander & Zacher, 2007).
Therefore, the learners are required to deal with the cognition of their belief, values, and
identities in the classroom particularly in learning literacy. Kern (Cited in Herdiawan, R.D,
2020), who states “literacy focuses on reading and writing in the learners’ social practices
which mostly shape the ability of reading and writing as the main requirements of written
discourse rather than different coverage of linguistic and cognition. Based on the
condition, the teachers should implement their roles which reflect the aspect of culture as
well as social to guide and educate the learners professionally.

Research Methoodology

This study employs theoretical review in which the researcher or author synthesizes a number
of relevant researches on the existing roles of literacy teachers in the era of multiliteracies
from the latest sources. The theoretical reviews represents the guiding parameter to figure out
the better understanding towards the concept of the existing roles of literacy teachers in the
era of multiliteracies year by year. In case of the introduction, the roles have been
theoretically employed by considering sociocultural aspects in the multiliteraces context . In
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addition, the scholars’ reviews result in new schemata in connection with constructing
knowledge and skills in the existing roles of literacy teachers in the era of multiliteracies.
This study is aimed to reveal what the conceptual and practical sides of the existing roles of
literacy teachers in the era of multiliteracies that contribute to the improvement of learning
literacies material.

Findings and Discussion

2.1. Teacher as co-inquirer

In terms of members of social practices in the classroom, students are educated to enhance a
practical thought where they are capable of comprehending how social practices are
established via a number of actions and words. This enables them better figure out the
relationships, identities and values in the society (Beach & Myers, 2001). From Beach and
Myers’ point of views, teacher-student engagement in the content-focused curriculum is
regarded as an expert-novice engagement. In the student-centered, the curriculum teacher is
take a role as an expert who guide the students and the students is the one who explore the
teachers’ knowledge as well as the given instructional activities. However, a practical
curriculum, with the proper content of multiliteracies, the teacher and the student are
considered as co-inquirers, that facilitate both of them with “social and symbolic interaction”
(Beach & Myers, 2001). This role is similar to the notion of being a broder-crosser that is
concerned with the development of developing their potency from traditional culture into the
new culture (new literacies in the era of multiliteracies) (Giroux, 1992).

2.2. Teacher as mediator

Teacher has a typical role in which he/she is responsible for providing the students real
learning experience. Dewey (1963), the teacher’ responsibility is to assist learners construct
a useful educational experience. Teacher takes a role to transmit the knowledge as well as
facilitate the students during the instructional process. A teacher’s role is also to mediate the
knowledge in which he or she takes a part in improving the lack of pragmatic knowledge
(Mason, 2000, p. 346). In case of Vygotskian psychology (Vygotsky, 1978), the analysis of
Zone of Proximal Development (ZPD) is very crucial to comprehending the other roles for
the purpose of problem solving. This zone focuses on the zone where the children have
interactions with the social environment and the teacher creates the learning system for them
(Moll, 1990). In brief, teachers must have sufficient knowledge to interact with the students
and they could become mediators in the social practices by considering what they have
particularly for teaching purposes.

2.3. Teacher as intellectual

Teacher is required to have the intellectuality in transferring the proper knowledge to the
sudents. It is in line with Giroux (1988) who claims, that teachers must be intellectual instead
of taking a role as implementers of running the instructional programs. Therefore, teacher is
required to possess a strong passion in resisting against the programs which he/she considers
useless and in acting out the instruction to the contexts of teaching and learning process.
Teachers and students must be able to implement their efforts to be democratic societies, and
actualize their critical thinking in order to develop themselves and decide policymaking.
Freire and Macedo (1987) define this role as teacher as initiator of change.

2.4. Teacher as liberator

In this role, the teacher has a capacity to liberate as well as control everything in the
instructional process to embody the effectiveness of student-teacher interaction. The differing
point between mediation and intervention (Goodman & Goodman, 1990) represents the
literacy teacher’s another role as liberator. When the teachers have intervention, they act out
as the controller of things and the determiner of social conventions. It is also in relation to
Freire (1970) who states, that the teacher trasnfers the knowledge into the students’ heads. In
contrast, in the liberal model, students should be trained as well as guided so that they are
able to predict their literacy development as a dimension of liberation and to question the
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social reality around them.

2.5. Teacher as kid watcher

The teacher should be able to monitor the mobility of the students during the instructional
process but they are not able to construct the zone of proximal development for the students.
It is also connected with Goodman and Goodman (1990), who declares, that literacy teachers
cannot create zones of proximal development for students. Nevertheless, they are able to
notice their students to figure out what they have to do with some assistances. A successful
teacher is capable of establishing proper zones in order that students will construct better use
of opportunities for learning. In addition, Gee (1996) states that teacher need to attentive to
student’s in terms of on-going practical activities and direct to the appropriate aspects of
experience within the culture so that their students are able to expand their models of home
culture and school culture.

2.6. Teacher as researcher

Being a researcher could become the main elements that must be well-implemented by the
teachers. Cochran-Smith and Lytle (1999) differentiate three approaches to developing
knowledge in the teacher education: knowledge for practice, knowledge in practice and
knowledge of practice. The first one, knowledge for practice, focuses on the content
knowledge that is usable for the teachers in teaching places. The second one, knowledge in
practice, is concerned with how teachers learn through their practices, narratives and
reflection. The third one, knowledge of practice, represents knowledge teachers need that is
collected through systematic inquiry in communities of practice and this knowledge can be
employed by the teacher himself, by the immediate teacher community and finally by the
larger community of educators (Cochran-Smith & Lytle, 1993). This researcher role of
teachers contributes to an ongoing practice-research-practice chain in the classroom.

Conclusion

Meaning in context is affected by the existing social practices where the students and
teachers have close interaction. Gee (2000) claims that meaning is negotiated by experiences
of learners and situated meanings assist students “recognize and act on the world in specific
ways” (Gee, 2000). Therefore, literacy is defined as reconstructing those situated meanings in
Discourses (forms of being in the world, identity kits), not about an ability to read and write.
Literacy teachers, therefore, is required to their students be capable to make meanings in
different Discourses. In Indonesia, Most of people tend to employ a classical definition of
literacy and hardly consider about multiliteracies and its pedagogical implications. The
constructivist and student-centered curriculum point out literacy as an individual reality
instead of a social one. In spite of the current education revolution, the teachers still use
measuring tools and the relevant rubrics to evaluate the growth mindset of their students. The
teacher and students’ experiences are a combination of knowledge-centered and student-
centered practices. Teachers possess the power to make decision about activities and
practices. Intellectual and liberal teachers are required in our classrooms in order that
students are able to easily make meanings in developing their languag. Teachers who are able
to mediate, carry out research and inquire will give better environments for their students.
Therefore, sociocultural perspectives in teaching and learning need be declared into
Indonesian education settings and the existing roles of new literacies’ teachers need more
attention.
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